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Preface

Welcome to Wayland, our quaint little town thirty minutes west of Boston.
Thereds plenty to be pr ourtbrag,fthe firs free publiS o me wo u
library in Massachusetts. Others would refer you to the historical background of our
town, rich with colonial houses, cemeteries, railroad stations, old churches, and even
involvement in the Revolutionary War. Yet othersuld bring up the severe Sudbury
River floods or our rivalry against Weston.
famous for, they might inform you of our impressive sports records or bitterly assure you
we have the least amount of snow days in Masssastts. But most people in town would
undoubtedly point you in the direction of our schools.

For as |l ong as we can remember, webve bee
education. Although we may not be the wealthiest town, we are fairlyoffelhd wak
through whatever financial troubles come our way to keep our schools at their best. Our
efforts have paid off; wedOve watched our stu
working adults ready and eager dsorprisent er col |
our school district is ranked among the best in the state.

Yet as we face the construction of a new high school, it becomes natural while
planning new facilities to marvel at this undying tradition of strong support for education.
Where did itcome from? What factors played into its emergence? How do we continue to
provide quality education in our next high school, and how can we improve upon it with
this opportunity for a fresh new start? With the future upon us, it is only wise to look into
the past and see what may be useful for us now; what better way to make use of a history
lesson?

The Beginnings of a School and a
Culture

Letbs take a step back in time to the 195
school was just an idea in the procesSbecoming reality. Those days, we had no
computers, no cell phones, no whiteboards, no SMARTboards. Although there was less
technol ogy, there certainly werenét any fewe
rest of postWorld War Il America, was psperous. It was also growing, and at a rapid
pace. All around the country, young educated couples were flocking to the crabgrass
frontier of the suburbs, drawn by the safety and education those towns provided. Having
survived the Great Depression and \iar, they were looking forward to an ideal place
to settle down and ensure the happiness and success of their children.



Wayland was just the type of town these newcomers wanted, so it comes as no
surprise that its population more than doubled duringdside. From 1950 to 1960, the
total count of Wayland residents shot from 4,400 to 10'20®at is even more
extraordinary is the number of educated citizens in towrdohs Gregory, a member of
the Education Committee of the New England Section oAtherican Chemical Society
and a participant in the high school s curri
of the new comers to Wayl and havandthatgr aduat e
was just the sciences. But the incoming citizens wet@nly foreshadowing the bright
future that lay on the horizon; they were the powerful force that demanded, expected, and
supported an excellent school system.

Of course, living in such good times almost called for the baby boomer
generation. As the lgest generation up until that time, these children needed room to
grow, and that meant new elementary schools. So the town went ahead and built the
Happy Hollow Elementary School, completed in 1955. But it soon became clear this
woul dndt be edheswelingnumhers.hraertosvih needed help, and it found
it in Englehardt, Englehardt, and Leggett. A consulting firm that, afterward, went on to
work for 800 other school board€nglehardt, Englehardt, and Leggett determined that
the town needed tauldd more schools. So Wayland bought six school sites, built the
Claypit and Loker Elementary Schools in 1957, and, knowing these youngsters would
soon have to enter juni@enior high school, decided to establish separate schools for
secondary educatiofithe juniorsenior high school would become a middle school, and
the town would build its first high school.

So in 1956, the town acquired a 92é&re lot off Old Connecticut Path West, a
pl ot of old farmland cal |l et foritb30000réquestedd t r act
an interesfree $50,000 loan from the Federal Government for planning, and toward the
end of 1958 expected to pay $2,300,000 to build the séhool.

In the midst of all this action, however, came a mnebded spark that triggered
wildfires across America. The source? The USSR, who successfully launched Sputnik. In
1957, as U.S. citizens stood dwarfed by the
began to wonder: Why hadndét it been their co
satellite? Hadndét they proved themselves as
trying to account for this defeat, Americans came to the conclusion that the school
systems were to blame and promptly began to reexamine its education system.

! Wayland High School History Project, http://www.whshistoryproject.org/1950s/babgners.html.
2Wayland Town Crier, 16 January 1958.
*Time Magazine, http://www.time.com/time/magazine/article/0,9171,834586,00.html?iidsphiere
*Wayland Town Crier, 23 October 1958.



This happeead to be great timing for Wayland. Another source of motivation was
at hand to help the town shape and build a quality high school. As Superintendent
Edward J. Anderson wrote in response to Sputnik,

AEach day the population of our countr
all means of mass communication concerning the need to

improve mathematic and science instruction, and since the

advent of Sputnik last October the mathematics and science

curricula in the countryds school s hawv
analysis by everyconceivo | e agenc’®@ of society. o

Wayl and recognized that the new high school
their baby boomers; in order to satisfy its residents, whose high expectations were now

even higher in response to Sputnik, the town would aweake sure it provided the

best education its mind could invent and its pocket afford.

The Reconfiguration: Ideas, ldeas,
and More Ideas

Letbdébs just say the education system befor
from what it is today. Thereewr e no fl evel s0 back then, no se
on learning pace. Instead, a child would be in a class of peers his age taught by one
teacher, regardless of his learning speed. Teachers had their own classrooms and own
separate curricula; thevea s n 6t much need to talk with one
day. Clearly, these were some problems that could easily be solved, and the town was

quick to come up with those solutions.

Superintendent Anderson summariazes Wayl an

reportforthe 1954 958 school year: @AOne of our main o
with an individualized program of study suit
The concept of tailoring each eshesclibelnt s | ear
committee in the changes it would have to make. For one, the high school would have to

organize classes based on | earning pace, i de
the idea of fability gr oupwasthattbemixiofe pr obl em
students didndét serve the purposes of educat
concepts and skills and who were ready and e

wai t for the Asl owero studentstudehodosewhlbeinke

® Town Report, 1957.



more time and support to understand their lessons were also hampered by the fast
studgnts, who kept on striving to move forward in class. There were also ci/iffere N [
learning styles; some students preferred textual learningsotisaial, and yet othersnces )
worked better through other methods. And there were also varia"[ions in their inte
whether they enjoyed biology or literature more, or whether they were more curi e
about art than Latin. The result was teachers trying bissir to address the wide rurlous f
needs and interests in classrooms, but finding it very difficult to do so. Separaili:ge ’

students, if only by learning s [
, peed, would certainly be a step forward in [

| makin
students had enough time to learn class material. o

Anot.her kind of separation was established when the school committee realized
not gverythmg needed to be individualized. Some basic, fundamental informationa IzeId
;a:)sriyat;i) :Jndgrft(?cod by students across the spectrum in lectures. Other learning v?/(c))lljjld be

opriate for a smaller group size. And yet an even smaller class size Id
students to delve deeper into their studies. The result? La i . aI'IOW
classes, se.t aF around 100, 35, and 8 people per class, regii,c?vi?;im;‘zmeﬂgsemmar
most of their time in medium sized classes learning in more individualized anc?foc d
groups than they did in lecture classes. But they would also attend lectures and seuns:ianars

to learn the fundamental ifi [ i [
0 1o s and the specifics, respectively,iofthdies for half the

team leader John Staull
gets laugh by kidding Fral
o

LN 9TI GRADE HISTORY

Monday Tuesday Wednesday Thursd

FAST BOY : e |
Teacher: A Teacher: B Free time Teacher: l

Class size: 120 Class size: 30 Independent work Class size

In this free period the boy can go The five groups set ‘

Tn a large class made up of the fast-
er part of the 200 students taking
9th grade social studies. the boy
watches a television documentary,
Nightmare in Red, on the Russian
Revolution. The teacher first pre-
pares him with several complicated
oral questions to ponder during the
film. For example, did Czarist Rus-

The 120-student group is split up
and the boy this day is in a medium-
sized class. The questions given at
the movie are discussed. Then with
five other students he is asked to
read and study a speech from a col-
Jection called The Russian Revolu-
tion and Bolshevik Victory, Why and
How. Other student groups read
other speeches. This study will be

anywhere in the school to work on
an independent project. He is doing
an assignment comparing the Rus-
sian Revolution with the American
Revolution and Cuban Revolution.
He does his research for this in
books including Alan Moorehead’s
The Russian Revolution and Ber-
tram D. Wolfe’s Three Who Made

when it met on Tu
the different s
then, come up Wi
theories about the
revolution. They all
prepared with supj
and arguments. T
the whole class ch:
bating each other. T

sia in 1917 meet Karl Marx’s requi-
sites for revolution? used in Thursday’s class. a Revolution. mains largely a bysta
SLOW BOY
Teacher: A Free time Teacher: A Teacher:
Class size: 80 Independent work 8 lass size: 20 Class sia
Grouped with the slow part of the The boy had met earlier witha teach- The social studies teacher team had Carefully keeping
200 students in 9th grade social er to help him find a project in the decided on the minimum materi- mosphere relaxed.
y al students must understand: the the boy and the

studies, this boy also watches Night-
mare in Red. After reminding the
class of previous discussions on the
revolution in smaller classes, the
teacher passes out a list of simple

e S RESNEHEIONS

Russian material that would espe-
cially interest him. He chose to copy

- Russian art designs on tiles and now

works on this in the ceramics shop.
Some girls picked research on Rus-
ian cooking recipes, and prepare

causes of revolution, why Russia
was in such a condition then. A
teacher who is particularly skilled
with slow students begins the class

with questions to find out if these
= Ve Cal s Bl

discussion of the
lution. They have
already and can ansi
questions on who
why it took place,
were. One purposé




iA WeeGrlarde9 Hi storyo:; Life Magazine

Obviously, the old teaching methods woul d
school faculty needed to reorganize to facilitate the new ordering of the student body. If
there wa going to be such a wide range of classes to teach, the approach to teaching
would have to change as well. What did the school committee come up with in this
regard? fAiTeam teaching. o

This concept was developed by Francis Keppel, the U.S. Commissioner of
Education and Harvard dean of the Faculty of Education at the time, and was
implemented with the $1.5 million dollar support of the Ford Found&tioiWayland, it
meant was the start of departmentalization.
teachers were separated into the fields of science, math, English, social sciences and
business, language, and arts. Each department would have its leader, who helped to
organize curricula, coordinate and help the other members of the team, and guide weekly
meetings. Teachers would be assigned classes based on their skills, so not only was
learning becoming individualized, but so was teaching. For example, Mr. Wallace might
have a steady hand in technology, so he might teach a large class and use a projector o
show a film. Mrs. Colby might be a charismatic and especially enthusiastic speaker who
has much knowledge to share on the subject of British literature, so she might give a
lecture onJane EyreMs. Godard might be good at working emreone with studeist
and might prefer dealing with more detailed material, so she might take charge of a
seminar class. And Mr. Reynolds might be more used to teaching a starmardlass
of students and has the patience to guide those who might have a harder time
undersanding lessons, so he might be more suitable foramesliunz ed ¢l ass of #fs
students. In this way, the faculty made the most of its resources, and students were
exposed to a variety of teaching methods.

® Life Magazine, 22 March 1963.



Thus a teaching team was organized in this manner:

TEAM LEADER
Math-Science

Math

TEACHER LEADER

TEACHER TEACHER TEACHER| |TEACHER| | TEACI*IIER
Math [~ ~~7 Math Physics| |Biolo Chemistr

r I N T E R N S B

l C L E R K S I

Because the teachers were now separated iatgpg and no longer had their own
only made sense t
could gather and work. Since teachers were no longer constantly in a classroom and now
only had to teach several classes a day, thesewaae time for them to interact.
Secretaries were hired to deal with technicalities, freeing up even more space for teachers
during the day. The old system of one teacher, one classroom, isolated faculty members
from one another, preventing any stimulatio o f i de a s,
provided the opportunity for
poem, to advise each other on other ways to teach Spanish grammar, or to examine a
guestion a student posed in class about tedctlot only was such an environment
conducive for development among faculty members, but the extra time allowed for
students to seek orm-one help from teachers in their spare time. This further
contributed to an education that supported studentsinitey at their own pace.
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57

From One-at-a-Time Talk...

Life Magazine

On top of all this, teachers in different departments tried to work with one another
to create a more cohesive learning experience for the students. The corsehitidn
mi ght be coupled with the Scopes trial, Quee
|l iterature, or Newtondés | aws of motion with
faculty understood the importance of avoiding a complete separation oflthsedf
study. It understood that drawing connections between classes and overlapping lessons
gave students a far more enriched understanding of the world around them.



Superintendent Anderson before scheduling board; Life Magazine

Of course, in a towrhat made such considerable use of its resources, summers
wer enodt about to be wasted either. Since the
different leveled and different sized classes, scheduling was going to be a challenge, and
in those days, there was gpecial computer to deal with that problem. Arranging classes
by hand was a work of art, and of large proportions, especially considering the increasing
numbers entering the high school. Team leaders now spent the summers working on
curricula and preparintheir teams for the next year. Such hard work paid off when the
school was recognized for its efficiency. As Life Magazine noted in its 1963 overview of
the school, fiTeam teaching requires no more
neednotcostmr él.mddeed, the only real difference wa
require any additional teachers. The school was simply making the most of its money. It
first tested the Ateam teachingodo approach be
implemented ithroughout the schools in the 195960 school yedt.

There were additional programs included in this new system. For one, students
were provided with advisors to help guide and focus their studies. Each was assigned a
teacher advisor depending on his asemterest, and each teacher oversaw around 20
students. The program was flexible enough that students could switch advisors if their
interests changetiThis added another layer of personalized education and helped

" Ibid.
8 School Committee Report, 1960.
° Time Magazine, 12 September 1960



establ i sh s up p ontetestd Students aoaldhalss receidednaipt 0o [rojects
from local scientists. Wayland, recognizing the resources within its residential
population, decided it would be a good idea for students to learn from professionals
within the working field of sciencdnvolving the public with education helped create an
atmosphere of community; not only were students seeing new perspectives and learning
the reallife aspect of their studies, but they were also engaging the adults in town.
Wayland had undoubtedly procked an atmosphere that fostered education, which had
become the focus and pride of its residents.

Life Magazine

Beyond Brains

Wayl and High School wasndét just a place t
certainly this town had more ambition than thatadidition to individualized education,
Superintendent Andersonés goal was for the V

as possible for his own behavior and his own
democratic society out]sibcke itnideocdlra sran eam,wi tt d
to be able to use knowledge, and to be intellectually cutfoBsowth was no longer to

10| ife Magazine, 22 March 1963.



be contained in the brain; the new school wanted to develop not just students, but mature
citizens, active and questioning lears, and passionate and motivated people who would
make connections within the information they acquired and who would try to find

purpose and use in their studies. Anderson was tackling the high school experience from

a new angle. Understanding thathggt hool wasndét just a place wtk
memorized facts, understood concepts, and honed analytical skills, but an integral part of
their growth as people, Anderson knew the sc

facilitate the needs of stadts. The school needed to provide them with opportunities to
show their responsibility, so they were allowed free time to help develop productive
habits and independence; responsible students would seek out help, study, or explore
their interests. Andersofound that this method appeared to be working:

AfBefore, children forced to sit down a
waste time without our knowing it. Under our new system

they do not waste more time; the waste is just more visible

and we can deal with it effectivelWhat has happened to

our discipline at Wayland? Horseplay seems to have

vanished. Before, this school was, like so many other

schools, virtually a rison with teach

Not only were students taking more credit for their actions, but the clas
environment that encouraged questioning rather than memorizing helped students better
engage the material. They werenodot accepting
back dates and numbers and lines of poetry; instead, they were trying tsenakeof
the information they were getting, which helped them become better thinkers who were
better able to survive and thrive in a democracy. Enthusiastic teachers created a
fascinating and meaningful school experience every day; extra time, subjecradand
ample resources helped students discover and develop acéddemdiperhaps lifelong
interests to satisfy their curious minds. Ever conscious of the different ways that students
could grow, Anderson made sure that the high school was awasarapact on its
young scholars and would actively address their needs.

1 |bid.



A Home Fit for the Mind

Of course, no matter how good a school sy
without a physical structure to hold its classes. As is probdiipos at this point in our
high school és story, Wayland wasné6t about to
an innovative school needed was an innovative building, except in this case, one building
wasnob6t going to be esncohuogohl 6tso icdaerarsy. out al |l o

WAYLAND SENIOR HIGH SCHOOL AS IT WILL APPEAR WHEN IT OPENS FOR ITS FIRST CLASSES IN SEPTEMBER, 1960.

First Sketch of Wayland High School; Wayland Town Crier

In January, 1958, the School Building Committee interviewed ten architectural
firms before settling on The Architectsdé Col
known for its pominent founder, Walter Gropius. Herbert Gallagher and John C.
Harkness were the two architects working with the town, and they designed a distinct
campus style characteristic of Californian schools. Guided by the belief that form should
follow function, hey created separate buildings for the different departments, grouping
math with science, English with languages, and business with social sciences. The arts,
administration, and field house had their own respective buildings, with the cafeteria,
n u r sficé, and quidance department joined to administration and the library to arts.



.4& WAYLAND SENIOR HIGH SCHoOOL
5 7 THE ARCHITECTS COLLABORATIVE
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Figure 1. - The plan of the school is a condensed campus plan.

To match the different sized classes, ranging from lectures to seminars, the
architects designed different sized classrooms, ranging from auditbkigitecture
rooms withtiered seating levels, to small seminar rooms that could be joined together by
moving a wall to create more space for medsined classes.

In these main subject buildings, there were additional resources for students. A
greenhouse, telescope, and tHedxs accommodated biology, chemistry, and physics
classes. For language classes, another lab was also built so that students could record and
listen to themselves speak and then compare their recordings to a master recording. This
lab was another applicatin of t ai l oring each studentds stu
students could work independently on their own development, regardless of where the
rest of the class stood. In each of the three main subject buildings were resource or
reference centers whestudents could access materials related to the fields of study of
that building. Textbooks, films, maps, and tapes were available for students to use in their
spare time, and there were cubicles where they could examine these materials. By
locating the resurce centers close to the faculty rooms, students had easy access to
knowledge from both texts and teachers. The resource centers were readily available
extensions of the twéoor library, situated in the arts building and strategically placed at
the hea of the campus.



The arts center provided ample space for the activities held there. There was space
for TV productions, art classes, home economics courses, theatre productions, vocational
studies such as the industrial arts, music classes, anctpnamims. The theatre was a
highlight of the building; its novel design allowed productions to be held inside or out
since the stage was double sided. Inside were 350 seats, and outside was a large, sandpit
amphitheatre with wooden benches for the audiedoéortunately, the prevalence of
mosquitoes and difficulties with moving the sliding door in the wall brought an end to the
outdoor use of the theatfe.

12 According to Richard Weingartner of the Fine Arts Department.



